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AMERICAN INTERNATIONAL SCHOOL OF MOZAMBIQUE

MYP HANDBOOK

ADDITIONAL INFORMATION
REGARDING OUR PROGRAM
CAN BE FOUND ON THE
AISM WEBSITE: 

WWW.AISM.CO.MZ

IB MIDDLE YEARS PROGRAM @ AISM
At AISM we offer a 5-year International Baccalaureate Middle Years Program (MYP) for children between the ages of
11-16 years old (Grades 6-10). Our teachers strive to make the content and skills of their subjects relevant, ageappropriate and engaging in their delivery, while promoting the values, skills, and concepts of the MYP & IB
programming. As our learners develop intellectually, socially, and emotionally through these years from childhood to
preliminary stages of adulthood we support them in their endeavors to become independent learners and
responsible future global citizens.
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IB L E ARN ER PRO FIL E & A ISM CORE VA LU E S
IB Learners strive to be:

Our AISM Values

Inquirers

We nurture our curiosity, developing skills for inquiry and
research. We know how to learn independently and with
others. We learn with enthusiasm and sustain our love of
learning throughout life.

Values define who we are as individuals and as
communities. Three core values are woven into the
fabric of our school’s way of life and serve as
touchstones for our mission to achieve educational
excellence.

Knowledgeable

Our core values are:

We develop and use conceptual understanding, exploring
knowledge across a range of disciplines. We engage with
issues and ideas that have local and global significance.

Thinkers

We use critical and creative thinking skills to analyse and
take responsible action on complex problems. We exercise
initiative in making reasoned, ethical decisions.

Communicators

We express ourselves confidently and creatively in more
than one language and in many ways. We collaborate
effectively, listening carefully to the perspectives of other
individuals and groups.

Principled

We act with integrity and honesty, with a strong sense of
fairness, justice and with respect for the dignity and rights
of people everywhere . We take responsibility for our
actions and their consequences.

Open-minded

We critically appreciate our own cultures and personal
histories, as well as the values and traditions of others. We
seek and evaluate a range of points of view, and we are
willing to grow from the experience.

Caring

We show empathy, compassion and respect. We have a

commitment to service, and we act to make a positive
difference in the lives of others and the world around us.

Risk-takers

We approach uncertainty with forethought and
determination; we work independently and cooperatively
to explore new ideas and innovative strategies. We are
resourceful and resilient in the face of challenges and
change.

Balanced

We understand the importance of balancing different
aspects of our lives -- intellectual,
physical, and emotional -- to
achieve well-being for ourselves
and others. We recognize
interdependence with other
people and with the world in
which we live.

Reflective

We thoughtfully consider the
world and our own ideas and
experience. We work to
understand our strengths
and weaknesses in order to
support our learning and
personal development.

• Excellence
• Ethical Living
• Engaged Learning
These values define the culture of our school and
explain to students, their families, staff, and the
community the norms that will guide our actions and
behaviour. We believe these values are the seeds that
bear fruit for good learning, good habits and character
development.

At AISM, Excellence is:

• Taking personal initiative to learn, be informed,
and gain knowledge, skills and understanding;
• Envisioning the future with confidence,
enthusiasm, and perseverance and committing to
shape the future as an agent of positive change;
• Preparing to be culturally literate citizens of the
world;
• Achieving a balance in physical, emotional and
social development;
• Setting and achieving ambitious goals.

At AISM, Ethical Living is:

• Embracing the values of respect, honesty and
integrity in our interactions with others and the
world around us;
• Respecting the uniqueness of individuals and
their varied backgrounds, perspectives and
abilities;
• Acting with sensitivity and a sense of fairness;
• Taking responsibility for our actions, accepting
the consequences of our decisions and learning
from experience;
• Setting a good example and inspiring others;

At AISM, Engaged Learning is:

• Thinking critically and making
connections among information and
ideas;
• Asking valuable questions, using a
variety of techniques to find
answers and probing for
clarification;
•Collaborating and sharing in
an environment that
supports and encourages risk
taking;
• Developing divergent thinking
through understanding diverse
perspectives;
•Demonstrating passion and
enthusiasm for continuous
learning.

MYP PROGRAM FRAMEWORK

Global Contexts
The MYP Global Contexts prompt MYP Teachers and MYP Students to ask questions, take action and deepen their
understanding of several facets of our complex and interconnected world we live in. They guide the skills and tasks by
ensuring that these relate to the global challenges and issues we face, whether those be personal, local, national or
international. These contexts recognize that we all have a shared responsibility and individual roles to play as stewards of
our planet:
IDENTITIES & RELATIONSHIPS: Who am I? Who are we? -- Students will explore identity; beliefs & values; personal,
physical, mental, social and spiritual health; human relationships including families, friends, communities and cultures; what
it means to be human.
ORIENTATION IN TIME & SPACE: What is the meaning of when and where? -- Students will explore personal
histories; homes and journeys; turning points in humankind; discoveries; explorations and migrations of humankind; the
relationships between, and the interconnectedness of, individuals and civilizations, from personal, local and global
perspectives.
PERSONAL & CULTURAL EXPRESSION: What is the nature and purpose of creative expression? -- Student will
explore the ways in which we discover and express ideas, feelings, nature, culture, belies and values; the ways in which
we reflect on, extend and enjoy our creativity; our appreciation of the aesthetic.
SCIENTIFIC & TECHNICAL INNOVATION: How do we understand the worlds in which we live? -- Students will
explore the natural world and its laws; the interaction between people and the natural world; how humans use their
understanding of scientific principles; the impact of scientific and technological advances on communities and
environments; the impact of environments on human activity; how humans adapt environments to their needs.
GLOBALIZATION & SUSTAINABILITY: How is everything connected? -- Students will explore the
interconnectedness of human-made systems and communities; the relationship between local and global processes; how
local experiences mediate the global; reflect on the opportunities and tensions provided by world interconnectedness;
the impact of decision-making on humankind and the environment.
FAIRNESS & DEVELOPMENT: What are the consequences of our common humanity? -- Students will explore rights
and responsibilities; the relationship between communities; sharing finite resources with other people and with other
living things; equal access to opportunities; peace and conflict resolution.

MYP PROGRAM FRAMEWORK
MYP KEY CONCEPTS
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CERTAIN SKILLS THAT PRODUCTIVE,
KNOWLEDGEABLE AND EFFECTIVE
INDIVIDUALS NEED TRANSCEND ANY
SPECIFIC DISCIPLINE. THESE SKILLSARE
CALLED OUR APPROACHES TO
LEARNING (ATL) SKILLS. REGARDLESS
OF THE SUBJECT OR THE CONTEXTS
OF STUDY, MYP TEACHERS SHARE THE
RESPONISIBILITY OF PROVIDING MYP
STUDENTS WITH OPPORTUNITIES
TO REFLECT ON, LEARN AND
PRACTICE STRATEGIES THAT HELP
THEM CULTIVATE AND REFINE
THESE SKILLS OVER THE COURSE OF THE MYP
AND TO PREPARE THEM FOR THE DEMANDS OF
THE IBDP.

The MYP’s 8
Subject Groups
In

any given academic year students
must complete the course of work
within 8 different subject groups.
Each subject group has four criteria
against which the students are
assessed and the objectives for the
subject group are met. The
objectives for each Subject Group
are clustered according to the
Subject Group’s criteria. In MYP
1-4 (Grade 6-9) the criteria may be
modified to facilitate student
understanding and to work
through tasks that focus on
discrete components of each
objective.
IF PARENTS WOULD LIKE TO
SEE OUR MYP IN ACTION,
THEY ARE WELCOME TO COME
PARTICIPATE IN THEIR
CHILD’S CLASS. TEACHERS
CAN BE CONTACTED
INDIVIDUALLY TO HELP SET
UP THE DATE AND TIME FOR A
SPECIFIC CLASS, OR THE MYP
COORDINATOR MAY BE
CONTACTED IF A PARENT
WOULD LIKE TO SET UP A
FULL DAY SCHEDULE.


Assessment Tasks:
In order to meet these objectives
teachers may meet the
requirements through a variety of
means (performances, projects,
quizzes/tests, presentations, and
investigations) and through both
individual and collaborative
formats. Teachers collect this range
of data from formative and
summative tasks.

MYP ARTS
ARTS AT AISM IN MYP 1 & 2 (GRADES 6
& 7) IS OFFERED AS TWO TRIMESTERS
OF PERFORMING ARTS (DRAMA &
ENSEMBLE MUSIC) AND ONE TRIMESTER
OF VISUAL ARTS. IN MYP 3 (GRADE 8),
STUDENTS REFINE THEIR SELECTIONS TO
TAKE ONE FULL YEAR OF DRAMA, MUSIC,
OR VISUAL ARTS. IN MYP 4 & 5
(GRADES 9 & 10) STUDENTS HAVE THE
FURTHER OPTION OF TAKING CHOIR AND
DANCE. THE ARTS CLASSES COMBINE
MYP 4 & 5 STUDENTS TOGETHER, AND
THE CURRICULUM FOLLOWS A 2-YEAR
PROGRAM MODEL TO ENSURE STUDENTS
DEVELOP THE RANGE OF SKILLS AND
TECHNIQUES OVER THE COURSE OF
THEIR FINAL TWO YEARS.

S E RV I C E
LEARNING
ALL AISM SECONDARY SCHOOL
STUDENTS MUST COMPLETE A
MINIMUM OF 50 HOURS OF
SERVICE LEARNING EACH YEAR.
TO ENABLE THIS, THE SECONDARY
SCHOOL OFFERS 6 FULL-DAYS
WITHIN THE ACADEMIC YEAR
WHEN ALL TEACHERS AND
STUDENTS WORK ON PROJECTS
OUTSIDE THE SCHOOL CAMPUS.

A F TE R- S C H OO L AC T IVI TI ES
ACTIVITIES OPERATE WEEKLY MONDAY THROUGH THURSDAY IN TWO
SESSIONS. STUDENTS HAVE A SELECTION OF ACADEMIC EXTENSION
AND SUPPORT ACTIVITIES FROM 2:30 - 3:30 IN THE FIRST SESSION,
AND SPORTS ACTIVITIES FROM 3:30 -4:30 IN THE SECOND SESSION.
SCHEDULES AND DETAILED INFORMATION ARE AVAILABLE THROUGH
THE ACTIVITIES COORDINATOR AND ARE ALSO POSTED ON THE
AISM WEBSITE.

L A N G UAG E & L I T E R AT U R E
( EN G LI SH & P O RT U GU E SE )
A: ANALYSING

Students should be able to:
• analyse the content, context, language, structure, technique and style of text(s) and the relationship among texts
• analyse the effects of the creator’s choices on an audience
• justify opinions and ideas, using examples, explanations and terminology
• evaluate similarities and differences by connecting features across and within genres and texts.

B: ORGANIZING

Students should be able to:
• employ organizational structures that serve the context and intention
• organize opinions and ideas in a sustained, coherent and logical manner
• use referencing and formatting tools to create a presentation style suitable to the context and intention.

C: PRODUCING TEXT

Students should be able to:
• produce texts that demonstrate insight, imagination and sensitivity while exploring and reflecting critically on new perspectives
and ideas arising from personal engagement with the creative process
• making stylistic choices in terms of linguistic, literary and visual devices, demonstrating awareness of impact on an audience
• select relevant details and examples to develop ideas.

D: USING LANGUAGE

Students should be able to:
• use appropriate and varied vocabulary, sentence structures and forms of expression
• write and speak in a register and style that serve the context and intention
• use correct grammar, syntax and punctuation
• spell and pronounce with accuracy
• use appropriate non-verbal communication techniques.

L A N G UAG E AC QU I S I T I O N
A: COMPREHENDING SPOKEN & VISUAL TEXT

Students should be able to:
• listen for specific purposes and respond to show understanding
• interpret visual text that is presented with spoken text
• engage with the text by supporting opinion and personal response with evidence and examples from the text.

B: COMPREHENDING WRITTEN & VISUAL TEXT

Students should be able to:
• read for specific purposes and respond to show understanding
• interpret visual text that is presented with written text
• engage with the text by supporting opinion and personal response with evidence and examples from the text.

C: COMMUNICATING IN RESPONSE TO SPOKEN, WRITTEN & VISUAL TEXT
Students should be able to:
• interact and communicate in various situations
• express thoughts, feelings, ideas, opinions and information in spoken and written form
• speak and write for specific purposes.

D: USING LANGUAGE IN SPOKEN & WRITTEN FORM

Students should be able to:
• organize and express thoughts, feelings, ideas, opinions and information in spoken and written form
• develop accuracy when speaking and writing in the target language.

MATHEMATICS
A: KNOWING & UNDERSTANDING

Students should be able to:
• select appropriate mathematics when solving problems
• apply the selected mathematics successfully when solving problems
• solve problems correctly in both familiar and unfamiliar situations in a variety of contexts.

B: INVESTIGATING PATTERNS

Students should be able to:
• select and apply appropriate mathematical problem-solving techniques to discover complex patterns
• describe patterns as general rules consistent with findings
• prove, or verify and justify, general rules.

C: COMMUNICATING

Students should be able to:
• use appropriate mathematical language (notation, symbols and terminology) in both oral and written explanations
• use appropriate forms of mathematical representation to present information
• move between different forms of mathematical representation
• communicate complete, coherent and concise mathematical lines of reasoning
• organize information using a logical structure.

D: APPLYING MATHEMATICS IN REAL-LIFE CONTEXTS

Students should be able to:
• identify relevant elements of authentic real-life situations
• select appropriate mathematical strategies when solving authentic real-life situations
• apply the selected mathematical strategies successfully to reach a solution
• justify the degree of accuracy of a solution
• justify whether a solution makes sense in the context of the authentic real-life
situation.
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A: KNOWING & UNDERSTANDING

Students should be able to:
• explain scientific knowledge
• apply scientific knowledge and understanding to solve problems set in familiar and unfamiliar situations
• analyse and evaluate information to make scientifically supported judgments.

B: INQUIRING & DESIGNING

Students should be able to:
• explain a problem or question to be tested by a scientific investigation
• formulate a testable hypothesis and explain it using scientific reasoning
• explain how to manipulate the variables, and explain how data will be collected
• design scientific investigations.

C: PROCESSING & EVALUATING

Students should be able to:
• present collected and transformed data
• interpret data and explain results using scientific reasoning
• evaluate the validity of a hypothesis based on the outcome of the scientific investigation
• evaluate the validity of the method
• explain improvements or extensions to the method.

D: REFLECTING ON THE IMPACTS OF SCIENCE

Students should be able to:
• explain the ways in which science is applied and used to address a specific problem or issue
• discuss and evaluate the various implications of the use of science and its application in solving a specific problem or issue
• apply communication modes effectively
• document the work of others and sources of information used.

I NDI VI D UA LS & SO C IE T IE S
A: KNOWING & UNDERSTANDING

Students should be able to:
• use terminology in context
• demonstrate knowledge and understanding of subject-specific content and concepts through developed descriptions,
explanations and examples.

B: INVESTIGATING:

Students should be able to:
• formulate a clear and focused research question
• formulate and follow an action plan to investigate a research question
• use research methods to collect and record relevant information
• evaluate the process and results of an investigation.

C: COMMUNICATING
Students should be able to:
• communicate information and ideas using an appropriate style for the audience and purpose
• structure information and ideas in a way that is appropriate to the specified format
• document sources of information using a recognized convention.

D: THINKING CRITICALLY
Students should be able to:
• discuss concepts, issues, models, visual representation and theories
• synthesize information to make valid arguments
• analyse and evaluate a range of sources/data in terms of origin and purpose, examining values and limitations
• interpret different perspectives and their implications.

PHYSIC AL & HEALTH EDUC ATION
A: KNOWING & UNDERSTANDING

Students should be able to:
• explain physical health education factual, procedural and conceptual knowledge
• apply physical and health education knowledge to analyse issues and solve problems set in familiar and unfamiliar situations
• apply physical and health terminology effectively to communicate understanding.

B: PLANNING FOR PERFORMANCE

Students should be able to:
• design, explain and justify plans to improve physical
performance and health
• analyse and evaluate the effectiveness of a plan based on the
outcome.

C: APPLYING & PERFORMING

Students should be able to:
• demonstrate and apply a range of skills and techniques
effectively
• demonstrate and apply a range of strategies and movement
concepts
• analyse and apply information to perform effectively.

D: REFLECTING & IMPROVING PERFORMANCE

Students should be able to:
• explain and demonstrate strategies that enhance interpersonal
skills
• develop goals and apply strategies to enhance performance
• analyse and evaluate performance.

T H E A RT S
A: KNOWING & UNDERSTANDING

Students should be able to:
• demonstrate knowledge and understanding of the art form studied, including concepts, processes and the use of subject-specific
terminology.
• demonstrate an understanding of the role of the art form in original or displaced contexts
• use acquired knowledge to purposefully inform artistic decisions in the process of creating artwork.

B: DEVELOPING SKILLS

Students should be able to:
• demonstrate the acquisition and development of the skills and techniques of the art form studied
• demonstrate the application of skills and techniques to create, perform and/or present art.

C: THINKING CREATIVELY

Students should be able to:
• develop a feasible, clear, imaginative and coherent artistic intention
• demonstrate a range and depth of creative-thinking behaviors
• demonstrate the exploration of ideas to shape artistic intention through to a point of realization.

D: RESPONDING

Students should be able to:
• construct meaning and transfer learning to new settings
• create an artistic response which intends to reflect or impact on the world around them
• critique the artwork of self and others.

DESIGN
A: INQUIRING & ANALYSING

Students should be able to:
• explain and justify the need for a solution to a problem for a specified client/target audience
• identify and prioritize the primary and secondary research needed to develop a solution to the problem
• analyse a range of existing products that inspire a solution to the problem
• develop a detailed design brief which summarizes the analysis of relevant research

B: DEVELOPING IDEAS

Students should be able to:
• develop a design specification which clearly states the success criteria for the design of a solution
• develop a range of feasible design ideas which can be correctly interpreted by others
• present the final chosen design and justify its selection
• develop accurate and detailed planning drawings/diagrams and outline the requirements for the creation of the chosen solution.

C: CREATING THE SOLUTION

Students should be able to:
• construct a logical plan, which describes the efficient use of time and resources, sufficient for peers to be able to follow to
create the solution
• demonstrate excellent technical skills when making the solution
• follow the plan to create the solution, which functions as intended
• fully justify the changes made to the chosen design and plan when making the solution
• present the solution as a whole, either:
• in electronic form, or
• through photographs of the solution from different angles, showing details.

D: EVALUATING

Students should be able to:
• design detailed and relevant testing methods, which generate data, to measure the success of the solution
• critically evaluate the success of the solution agains the design specification
• explain how the solution could be improved
• explain the impact of the solution on the client/target audience.

T H E M Y P P E R S O N A L PROJECT

The Middle Years Program concludes with the completion of the MYP Personal Project -- a
year-long independent research project. The process requires each learner to set a goal, select
an Global Context, a research question, outline a plan with parameters of achievement, and
produce 3 artifacts to track and represent the achievement of that goal:
1. a Process Journal (recording all research information, organizational notes, and reflections)
2. a Product (a publication, performance or construction that represents the completion of
the learning)
3. a Personal Statement (a report that summarizes and demonstrates the learners’
understanding of the Middle years Program and its goals & concepts)
Project Progress Reports will be issued in tandem with AISM’s trimester reporting periods,
and students will be expected to correspond and meet with their Teacher supervisors on a
regular basis.
After assessment by AISM Teachers and external examiners, learners receive their AISM MYP
Certificate and present their projects to the greater AISM community. The completion of the
Project attests to the individual’s ability to manage and cope with the demands and pace of the
IB Diploma Program.

MYP Language Acquisition Policy
At AISM, the IB Middle Years Programme's (Grades 6-10) Language Acquisition Department offers French and
Portuguese as second language courses. The program is divided into 6 Language Phases which guide students
from being unable to communicate in the language to being a proficient communicator regardless of the Year
Level or grade they are in. When students enroll in the language of their choosing the teachers in the
department will use the first 3 weeks of classes to perform diagnostic activities with the student to determine
the correct placement within the phases.
The MYP advises that a student remain in the same language until they reach the competency level of a Phase
4 (as a capable communicator) before selecting the other language option.
The AISM Language Acquisition program Phases are not contingent on the academic year. A student will be
moved to the next phase when he/she both achieves a minimum IB MYP Grade of 4 and completes the
curriculum of the current phase.
A student can switch to another phase at the completion of any trimester during the academic year provided
that they meet the school's internal expectations and at the discretion of the teacher.
Any changes between French and Portuguese language choices will entail written consent from the parent(s).
In cases where students require second language English support, students may be withdrawn from their
French/Portuguese language courses, and placed in English Language Acquisition until they become capable
communicators (Phase 4) with a minimum IB MYP Grade of 4.
EMERGENT

CAPABLE

PROFICIENT

Phase 1

Phase 2

Phase 3

Phase 4

Phase 5

Phase 6

Emergent
communicators in
phase 1 understand
and respond to
simple phrases,
statements and
questions. They
identify basic
messages, facts,
opinions, feelings
and ideas presented
in oral, visual and
written language,
and demonstrate
their
comprehension in
simple oral and
written phrases.
They convey basic
information in a
limited range of
everyday situations,
using oral and
written language
appropriate to a
very limited range of
interpersonal and
cultural contexts.
They begin to be
aware that language
use is connected to
a purpose and an
audience.

Emergent
communicators in
phase 2
understand and
respond to simple
spoken and
written texts. They
identify messages,
facts, opinions,
feelings and ideas
presented in oral,
visual and written
language, and
demonstrate their
comprehension in
short oral and
written form. They
interact to share
information in a
limited range of
familiar situations,
using basic
language
appropriate to a
limited range of
interpersonal and
cultural contexts.
They are aware
that language
varies according to
purpose and
audience.

Capable
communicators in
phase 3 understand
and respond to a
limited variety of
spoken and written
texts. They understand
specific information,
main ideas and some
detail presented in
oral, visual and written
language, and
demonstrate their
comprehension in a
limited range of oral
and written forms.
They engage in
conversation and write
structured text to
express their ideas,
opinions and
experiences in a range
of familiar and some
unfamiliar situations, in
a limited range of
interpersonal and
cultural contexts. They
understand that they
can speak and write in
different ways for
different purposes and
audiences.

Capable communicators in
phase 4 understand and
respond to a variety of
spoken and written texts.
They interpret specific
information, main ideas and
some detail presented in
complex oral, visual and
written language, draw
conclusions and recognize
implied opinions and
attitudes in texts read and
viewed. They engage in
conversation and write
structured text to share
informative and organized
ideas on topics of personal
interest and global
significance, in a range of
interpersonal and cultural
contexts. They can
communicate substantial
information containing
relevant and developed
ideas and justified opinions
on events, experiences and
some concepts explored in
class. They identify aspects
of format and style, and
speak and write with a
clear sense of audience and
purpose.

Proficient communicators
in phase 5 analyse specific
information, ideas,
opinions and attitudes
presented in oral, visual
and written language. They
draw conclusions, infer
information and recognize
implied opinions and
attitudes. They respond
and react to questions and
ideas in a range of spoken,
visual and written texts.
They engage actively in
conversations in social and
some academic situations
to contribute substantial
information containing
relevant and focused ideas
supported by examples
and illustrations. They
organize information and
ideas into a clear and
effective structure to
express their
understanding and
opinions on topics of
personal interest and
global significance. They
interpret and are able to
adapt aspects of format,
register and style of
language.

Proficient
communicators in phase
6 evaluate the important
information, details and
ideas presented in
spoken, written and
visual language in social
and academic contexts.
They analyse the
information, draw
conclusions and make
inferences about ideas,
opinions and attitudes
implied in a wide range
of spoken, visual and
written texts. They
engage actively in
conversations in social
and academic situations
to contribute substantial
information and give
detailed analysis and
explanation. They
organize information and
ideas logically and
effectively to
communicate their
understanding, opinions
and perspectives to a
wide range of audiences,
and for a variety of social
and academic purposes.

Academic Honesty Policy
An academically honest MYP student:
• Knows what academic honesty means and understand the consequences of plagiarism and collusion.
• Abides by the AISM code of conduct.
• Follows all exam/test regulations at AISM and from external testing centres.
• Acknowledges guidance/help from others, including parents, other students, friends, tutors and teachers.
• Cites the source for any quote/data/illustration (photo, table, graph etc.)
An academically honest MYP student does not:
• Copy, share or hand in another student’s work without acknowledgement – during a test, homework, or
classwork.
• Use notes/cheat during a test/exam.
AISM encourages academic honesty in the MYP by:
• Ensuring access to and using turnitin.com as a support mechanism for accurate citations on summative tasks.
• Permitting submission until the due date – enabling students to check that the work meets the requirements,
and make necessary changes.
• Grades 9-10 learn to use Turnitin.com effectively.
• Ensuring students sign a declaration of academic honesty which uses the IB regulations on misconduct.
• Mandating that MLA is used throughout the school:
• Grades 6-8 Introduction of MLA referencing. Relevant use of direct quotations and citations.
• Grades 9-10 Techniques for acknowledging direct quotation with an in-text citation
• Ensuring parents and students understand how the learner profile attributes relate to academic honesty.
• Ensuring parents and students sign and discuss the respectable use policy for technology and the concept of
digital citizenship
• Establishing providence for original work eg: art, music, plays, photography, computer programs, technology
and inventions
• Ensuring guidance in the curriculum for age-appropriate promotion of academic honesty and defining
expected behaviours for the use of diverse sources of information.
MYP 1-3 (Grades 6-8)
• Basic note taking skills
• Writing a bibliography.
• Clearly defining what constitutes plagiarism and collusion.
• Acknowledging information collected from a variety of sources
MYP 4 & 5 (Grades 9 & 10)
• Developing techniques for acknowledging paraphrasing and the use of in-text citations.
• Considering bias in reference materials.
• Evaluating sources, text and internet sites.
• Developing techniques for using translated material.
• Correctly acknowledging all source material.
• Clearly understands what constitutes plagiarism and collusion.
• Clarifying the consequences of submitting work that is not the learner’s own.
• Ensuring that incidents of academic misconduct are dealt with in accordance to the AISM code of conduct.
• Ensuring adherence to academic honesty for all community members of AISM when dealing with AISM work.
• Clarifying that academic honesty conduct is linked to assessment results.
• Recommending resources and online citation tools such as:
• OWL: Purdue Online Writing Lab MLA Formatting and Style Guide, Purdue University
• www.owl.english.purdue.edu
Bibme
•
• www.bibme.org
• Easybib
• www.easybib.com
Noodle
tools
•
• www.noodletools.com

AISM’s Deadline Policy
The AISM Deadline policy follows the IB guidance for Assessment.
Students are required to submit both formative and summative tasks on the due date. Practices related to supporting
students in meeting the deadlines include:
• The comprehensive use of ManageBac by the teachers and the students for both formative and summative tasks.
• Extensions for formative assessments based on special or extenuating circumstances.
• Set dates for summative assessments are non-negotiable since these are based on reporting schedules and
externally set dates by IB.
• Teachers are expected to return work with feedback to students in 7 (seven) working days unless arranged with
the students.

STUDENTS:
All deadlines are set for midnight on the given due date, unless the teacher has indicated that the work is required for
use in class on the deadline day. In the event of power failures, a hard copy will be due to the teacher at 7:30 the
morning after the deadline. Teachers will accept soft copies and it should be the preference where possible. Should
hard copies be expected for the start of a class, the student must make these copies prior to the start of the class.

TEACHERS:
Formative tasks must be entered on ManageBac and they should appear on ManageBac 48 hours before the due date
and time. Summative tasks must appear on ManageBac a minimum of one week before the deadline. All IB externally
assessed deadlines are recorded on ManageBac at the start of each semester. There may not be more than two
summative tasks due on any given day. (Teachers must check the grade level calendar on ManageBac to avoid conflicts).

Consequences for late MYP Formative Tasks:
When criteria-assessed formative tasks or significant formative tasks are not submitted, the teacher will email the
parents and notify them to follow up at home when it indicates that:
• the student may not be adequately prepared to meet the summative task.
• the student has denied him/herself the opportunity to receive feedback and/or practice their understanding.
• The teacher has inadequate records from which to make an informed assessment at the grading period.
Teachers may also issue supplementary work and formative work that is for regular and extended practice and
notifications to the parents for failure to fulfil this type of work are at the teacher’s discretion.
After 3 missed formative deadlines in any class, the student’s advisor must be informed to:
• request feedback from all grade teachers concerning further tasks the student has not submitted and inform the
principal.
• The principal will email the student’s parents informing them that their child needs to attend the Principal's
Study Friday session from 2:30-4:00 until they are able to complete the work independently.
• These sessions are recorded on the academic tracking system.
Teachers track all missed assignments and deadline patterns for discussion at grade level meetings and for reference
when requested by advisors.

Consequences for late MYP Summative Tasks:
As soon as a summative task in any MYP subject has been missed:
• The teacher must notify the parents and provide the details concerning the missing assignment, a new
submission date (when possible), and monitor the student until the work is completed.
• The student will receive an N/A on the applicable criteria for the task until the work is submitted within a oneweek grace period.
• Should a second incident occur in the same or a different course, the MYP coordinator (grades 9 and 10) or the
learning support coordinator, (grades 6-8), will inform the parents and the principal that the student is
recommended for suspension from all activities and trips for the rest of the grading period.
• Incidences of missed deadlines are recorded on the academic tracking system.
• If a summative task is not completed by the end of the grading period, the teacher may determine that the
criteria objectives were not adequately met and the student may receive a “N/A” for one or more criteria on
the report card and an overall “N/A” indicating that the student did not complete sufficient work during the
grading period and could not be assessed.
• The student has one week after the report card was issued to submit work in order to receive a complete set
of criteria levels to replace the “N/A”.

AISM’s Assessment Policy

Example of Task Specifications and Task Specific Rubric from Mr. Miller’s MYP 3 Mathematics Class

AISM’s MYP assessment is criteria-related. Each subject organizes the IBMYP objectives into 4 criteria
clusters which are futher distributed over a range of achievement levels in a “rubric” or table format.
Throughout an MYP unit of inquiry, a teacher collects a range of different assessments in many different
formats from checklists, tracking points, anecdotal records and criteria-related assessment tasks (i.e.
formative tasks). In MYP courses, all summative assessments must follow criteria-related assessment
practices.
Through discussions in-class, written task specificiations, and/or modified task-specific rubrics teachers
provide clarification to the students on what is expected in a summative assessment task. This guidance is
prepared or delivered in advance in order for students to set goals, plans appropriately, and provide
reference as they complete the tasks.
At the end of a grading period, the teacher reviews the records of each individual student’s performance
in criteria-related tasks only, and using a “best fit” approach, the teacher decides on the overall
achievement level. The teacher references the IBMYP descriptors and the IBMYP objectives to determine
the “best fit” within the range of 0-8 achievement levels in each criterion that best describe the student’s
performance. Only when all 4 of the criteria levels are entered will the student will receive an overall
IBMYP 1-7 Grade on the AISM report card.
AISM teachers’ “best fit” judgments are informed by assessed tasks supplied by the IBO, in-school
guidance from their IBMYP Coordinator, and internal standardization practice sessions within AISM
subject departments held throughout the year.
AISM uses the ManageBac curriculum tool to provide frequent and
specific feedback to parents on all areas of their child‘s growth and
development and on assessment tasks. Only criteria-related tasks
(formative or summative) inform the MYP reports issued by AISM.

AISM DOES NOT CONVERT
MYP GRADES INTO LETTER
GRADES OR PERCENTAGES

STUDENT’S CRITERIA-RELATED TASKS
CRITERION

INVESTIGATION

A

4

B

5

TEST

PRESENTATION

PERFORMANCE

6
4

C
D

INFOGRAPHIC

REPORT

5

6

6

6

5

5

7

7

6
8

4

CRITERIA
TOTAL

8
6

OVERALL
“BEST FIT”
ON EACH
CRITERION
LEVEL

ANALYTICAL
ESSAY

7

6
5

IB MYP
GRADE

5

5
23

STEPS IN MYP OVERALL ASSESSMENT:
1. MYP Teachers collect data on criteria-related tasks throughout the year.
2. When a report is required, a teacher uses the “best fit” approach to reach an overall criteria-related level
for each student based on the data they have collected and in conjunction with the IBMYP general
rubrics.
3. The criteria total is converted using the conversions provided by the IB to arrive at the IB MYP GRADE.
4. The descriptor for the IB MYP Grade should accurately describe the student’s overall performance for
the grading period.
5. If the descriptor does not describe the student, the teacher needs to moderate and review his/her
assessment practices with the Head of Department and the MYP Coordinator.

IB MYP
GRADE

1-5
6-9
10-14
15-18
19-23
24-27
28-32

DESCRIPTOR

1

Produces work of very limited quality. Conveys many significant misunderstandings or lacks
understanding of most concepts and contexts.Very rarely demonstrates critical or creative
thinking.Very inflexible, rarely using knowledge or skills.

2

Produces work of limited quality. Expresses misunderstandings or significant gaps in
understanding for many concepts and contexts. Infrequently demonstrates critical or creative
thinking. Generally inflexible in the use of knowledge and skills, infrequently applying
knowledge and skills.

3

Produces work of an acceptable quality. Communicates basic understanding of many concepts
and contexts, with occasionally significant misunderstandings or gaps. Begins to demonstrate
some basic critical and creative thinking. Is often inflexible in the use of knowledge and skills,
requiring support even in familiar classroom situations.

4

Produces good-quality work. Communicates basic understanding of most concepts and
contexts with few misunderstandings and minor gaps. Often demonstrates basic critical and
creative thinking. Uses knowledge and skills with some flexibility in familiar classroom
situations, but requires support in unfamiliar situations.

5

Produces generally high-quality work. Communicates secure understanding of concepts and
contexts. Demonstrates critical and creative thinking, sometimes with sophistication. Uses
knowledge and skills in familiar classroom and real-world situations and, with support, some
unfamiliar real-world situations.

6

Produces high-quality, occasionally innovative work. Communicates extensive understanding of
concepts and contexts. Demonstrates critical and creative thinking, frequently with
sophistication. Uses knowledge and skills in familiar and unfamiliar classroom and real- world
situations, often with independence.

7

Produces high-quality, frequently innovative work. Communicates comprehensive, nuanced
understanding of concepts and contexts. Consistently demonstrates sophisticated critical and
creative thinking. Frequently transfers knowledge and skills with independence and expertise
in a variety of complex classroom and real-world situations.

AISM Assessment Schedule
AISM produces 5 reports on students’ performance during the academic year. MYP assessment is criteriarelated. Each subject has 4 criteria referencing clusters of MYP objectives for a subject. Throughout an MYP
unit of inquiry, a teacher collects a range of different assessments in many different formats from checklists,
tracking points, anecdotal records and criteria-related assessment tasks. In MYP courses, all summative
assessments must follow criteria-related assessment practices.

TRIMESTER 1 PROGRESS REPORT

Progress Reports are issued to students and their parents at the mid-point of the first Trimester via Managebac. In
grades 6-10 (MYP) the reports will contain anecdotal feedback from each teacher and a MYP Progress Indicator aligned
to in-house descriptors contained within the report’s pages. Parents will recieve an email notification alerting them that
a report has been generated.

TRIMESTER 1 REPORT CARD

First Trimester Interim Reports are issued to students and their parents at the end of the first trimester via Managebac.
The reports indicate levels of achievement for each of the 4 criteria in each subject and produces an overall IBMYP 1-7
Grade. In the case of MYP 1 (grade 6), one or more criteria may recieve an “N/A” in one or more criteria because the
teachers take extra time to introduce the criteria at the beginning of the program, so all criteria may not have been met
at the time of reporting.

TRIMESTER 2 REPORT CARD

A second interim report is issued at the end of the second trimester. Teachers in co-taught and moduled courses
moderate the assessment in their subject groups and the criteria on the report represents a student’s performance
against the subject group’s shared critieria-related objectives, not the topic of the units delivered.

TRIMESTER 3 FINAL REPORT CARD

The end of the year report card is the Overall Report for the academic year. This criteria-related levels on this report
represent a students performance against the achievement levels a minimum of two times over the course of the year.
Again, teacher in co-taught and moduled courses moderate the assessment in their subject groups and the criteria on
the report represents a student’s performance against the subject group’s shared criteria-related objectives over the
course of the academic year.

PARENT-TEACHER CONFERENCE PROGRESS REPORT

Grade Level Parent-Teacher Conferences are organized once a year. The focus of this conference is to discuss the
student‘s progress toward grade level learning outcomes. Time spent with the teacher is important to establish a homeschool partnership‘ to better support students and ensure their success. If parents are unable to make the conference
days, they are welcome to schedule appointments at any time during the school year. Prior to these conferences, parents
will receive a second progress report from the subject teachers so they can prioritize their appointments.

STUDENT-LED CONFERENCES

In the third Trimester, parents are invited to attend Student-Led Conferences. This is an opportunity for parents to confer
with their child about his/her progress thus far in the year. The conversation should focus on how the student has
progressed as a learner and as an active member of the AISM community. Students may identify areas of strength and
weakness, and may also describe or demonstrate strategies that they have employed to advance their learning.

S T U D E N T S U P P O RT
A Learning Support Team is available to work with middle
school students to facilitate students’ adjustment from
primary to secondary school. The team works with
students who have short-and Individual Educational Plans
and provides short-term support to individual students
after-school who need assistance with their organizational
and study habits, and those who require English-language
support.
AISM LIBRARY

The school library exists to meet the
academic and personal informational
needs of the school community.
Traditional and electronic resources
support intellectual freedom and
encourage independent inquiry and
creativity. The library supports,
complements and expands the
instructional mission of AISM, including
the International Baccalaureate programs.
AISM students and community members
are invited to borrow books from the
general collection. Community is defined
as alumni, parents of current students and
AISM staff. Exceptions can be made upon
consideration by the librarians and/or
School Director. DVDs are available for
borrowing on Friday afternoon and are
due back on the following Monday
morning. Circulation does not include
protected titles used in classroom
instruction.
The library maintains a set of established
rules and regulations regarding the length
of time students may borrow books.
Students are able to renew and reserve
materials. While there is no charge for
late returns, lost material is assessed at
the current replacement value of the lost
item.
Students in MYP 5 (Grade 10) may have
extended loan times for resources they
use for their MYP Personal Project.
Students are also encouraged to use the
library to access information and for
personal use during their free time.
During school hours, social networking
sites are not permitted in the library.
Personal email is acceptable only for
purposes of transferring files.

School counsellors are also available to assist students and
parents when a child experiences social, emotional distress,
and to provide guidance to students and their families as
they go through the process of applying for college.
In the 2016-17 academic year, Middle Years classroom
teachers provide subject-specific support or general selfmanagement support from 2:30 - 3:30 p.m.
The AISM faculty understands that learning challenges are
not always apparent upon admission and students may only
present challenges at certain points, or under certian
circumstances in a child’s development.
Please refer to the AISM SEN Policy for more information
about the levels of support the school is able to provide.
This document is available on the AISM website.

MANAGEB AC
AISM uses the ManageBac online tool to manage the course
materials and to facilitate communication between students, teachers
and parents. Students are issued with their own accounts and can
track their assignment due dates, submit their assignments
electronically, and receive feedback from their teachers about
completed tasks. Parents are also issued with a ManageBac account
that will allow them to monitor their child’s assignments and
schedule from home, view current curriculum units of inquiry, and
view feedback and achievement levels issued by teachers as work is
assessed.
Progress Reports and Report Cards are also issued via the
ManageBac system, so familiarity with this tool is essential for both
students and parents.
FOR HELP SETTING UP AN ACCOUNT OR TO RECEIVE A TUTORIAL FOR
USING THE MANAGEBAC SYSTEM PLEASE SEND AN EMAIL TO
BEN.DAMASO@AISM-MOZ.COM

AIS M’ S A DV IS O RY PROGRAM

THE ROLE OF THE ADVISOR
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Each AISM secondary student is appointed an advisor.
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WEEK WITHOUT WALLS
AISM’s annual Week Without Walls trips are aimed at providing authentic, direct
exposure to our Southern African region in order to nurture a better
understanding and appreciation of history, geography and culture. Trips occur at
the beginning of the academic year in order for students to develop new
friendships as well as strengthen the existing bonds the students have within
our school community. While supporting the curriculum, field trips provide an
opportunity to understand and respect for the environment and local culture
through exposure to unique
habitats. They also provide
WWW OCCURS DURING THE 3RD opportunities for personal
WEEK OF SEPTEMBER. ALL
reflection, self-awareness and selfSTUDENTS ARE EXPECTED TO
reliance and opportunities to
PARTICIPATE AND TRIP COSTS
ARE INCLUDED IN TUITION FEES. develop leadership skills.

WWW

For further information about our school and our programs, please contact us:
AISM School Website:
www.aism.co.mz
AISM Director:
Dr Mary Jo Heatherington

aismdirector@aism-moz.com

AISM Secondary School Principal:
Mrs. Colleen Fletcher
colleen.fletcher@aism-moz.com

AISM ManageBac Queries:
ben.damaso@aism-moz.com

AISM MYP Coordinator:
Dr Poppi Smith
poppi.smith@aism-moz.com
AISM Personal Project Coordinator:
Ms Shannon Lue
shannon.lue@aism-moz.com
AISM Secondary School IB Assistant:
Christine Press
christine.press@aism-moz.com

